Poll Results, “Formative Assessment: Improving Teaching and Learning”

December 10, 2008

	Question 1:
List 1 or 2 effective strategies for eliciting evidence of student understandings or skills


	Response 

	One minute papers. Turn and talk

	collaborative mathematics problem solving tasks 

	observation paper pencil projects

	Individual white boards.

	performance assessments

	exit questions or cards

	Students prepare presentation and present to class.

	personal white boards. exit cards

	Use of white boards in math class to determine the majority/minority of students that do understand a specific skill.

	"Why" or "How do you know...." questions in mathematics lessons

	Effective open-ended questioning. Observing students' work and discussion in groups

	Exit Slip, Accountable talk

	Science Notebooks, whiteboards, effective questioning, one minute write, exit slips 

	Quick write, exit card, concept maps

	using whiteboards, exit cards

	Commit and toss is a good one, as is the use of individual student response slates.

	One strategy I like to use is having students talk to elbow partners while I listen in. 

	Having the student and teacher engage in a dialogue. 

	Have students answer questions about the material through a quickwrite.

	Student conferences Reflection Logs Exit/Enter Slips

	Use of graphic organizers...

	Conferencing/ Kidwatching /Having students share and discuss understanding of concepts

	Exit cards, white boards, abcd cards, thumbs up thumbs down, red yellow and green cards. Mind Maps.

	Exit Slips Question response on white boards/quizdoms

	Randomly selecting students to respond to teacher posed questions or to state their understanding in their own words-- explicit direct instruction

	Student product - what are they writing, saying, doing and what does that look like compared to our lesson expectations

	work sample (math- showing work used to solve the problem) 

	Back to the SIOP Model: asking students to finish the sentence: I still wonder.....I need to know more about......getting students to be able to articulate and practice articulating their knowledge and needs.

	Using Accountable Talk or questioning techniques.

	KWL, webbing, brainstorming...all types of graphic organizers

	Thinking Maps

	use of individual white boards

	Ask a probing question Think, Pair, Share 

	giving students the opportunity to critique their own work or critique the anonymous work of other classmates using guided questions (I use this in teaching academic writing)

	Informal questioning 

	Reading - oral retell, running records, written responses to reading/listening

	Pair share: student repeats a definition, gives an example; or explains a concept in his own way to a partner. Problem is teacher can't really hear all 36 answers! Pop quiz with good questions.

	1) Ticket out the door with a question on the learning goal for the day 2) Clickers

	Exit ticket 

	Use index cards as exit slips and have students respond to one essential question about the day's lesson. Use student responses to plan and or revise the next day's lesson.

	Use of think pads where a question is asked and students respond individually on pads at their seats. the teacher can cruise and look at these. Dry erase boards at desks works well too.

	1. We use the A-B-C-D cards to monitor and adjust. 2. We also use think-pair-share activities.

	performance assessments - science labs, portfolios, skills-based tests

	common assessments for subject area teams, student self evaluation based on rubric 

	Use individual whiteboards. Ungraded learning target "quizzes".

	Administer an assessment such as Measures of Academic Progress (MAP) from NWEA. Its adaptive nature finds students at each level of their understanding.

	Use of portfolios of the student work through a concept or questioning of the students that using higher level thinking.

	Completing an appropriate graphic organizer. Question asking, question answering. Creating a synthesis/summary.

	think-pair-share / think-write-pair-share strategies exit cards are very effective to get a quick check of student understanding, if the question / task is well formulated

	Ask Why question. Have students explain their thinking 

	Talking to the Text, Response Logs

	Students can complete a quick write response to a specific question related to instruction. They can answer a question regarding instruction before they leave the room.

	whiteboards...where Ts can quickly scan the entire room to see what students get it and which don't

	I use Daily Target Problems for my students to evaluate their comprehension of daily content or to assess how the students measure to my goal.

	observing students doing problem-solving activities; listening to students talk in pairs about the subject or task ask questions

	1. Asking students about their thinking; For example: "how did you come up with that answer?" Tell me what you were thinking. 2. Diagnosing/addressing common errors in homework.

	Assessing student's prior knowledge and making connections with new learning.

	Higher order questioning responses that elicit student thoughts beyond the basic recall or initial understanding. 

	Use of personal whiteboards to elicit immediate evidence of understanding. Asking students to formulate questions involving a topic.

	Exit cards thumbs up or down "write arounds" students write on and about the text 

	Ask students to record in their notebooks and be prepared to share their answers to the question: "What do you know for certain or are quite confident is true about XYZ, where XYZ is the topic of the day's lesson."

	demonstrations, illustrations, explaining a process, problem solving process, use of thinking maps, quizzes

	Socratic Seminar Students working in pairs and sharing quick responses

	1. Q and A. 2. White board responses. 3. Quiz

	observation, paper pencil, and oral.

	Students in my state will have an opportunity to demonstrate competence on standards-based indicators through an electronic portfolio.

	Quick fist to five. Quick writes. Assessment at the beginning of a unit and the same at the end.

	curriculum based measures

	Written tests, observations, oral evaluations, eliciting a variety of questions.

	Ask students to talk about a topic/concept with their peers

	Rubrics for teacher to use in observations Exit slips

	clickers ask students to articulate the learning objectives questioning during instruction/discussion quizzes monitoring peer discussions on topic

	Have student model skills, verbally express their understanding of concepts, and/or produce visual representation.

	I give an exit ticket at the end of the period where I ask students to respond to a question that has to do with the learning target for the lesson. I take these home to see what my students know and where they are struggling. We talk about the "issues" I saw the following day. 

	short 1-2 question quizzes to indicate students performance toward a learning target 

	small student held white boards, oral presentations, 

	Teacher questioning in classroom which results in cognitive conflict for students and extend their understanding as you work through discussion. These are well planned questions to get at student misconceptions. Thinking maps which are revisable

	give students performance tasks that can elicit specific evidence of learning; watch what students do in an activities - observe; and talk with students about their learning around a specific task and document what teachers are seeing and hearing.

	Observations, hands-on modeling of strategies, questioning (oral and written), journal writing to reflective prompts 


	Question 2:
What is your definition of formative assessment?

	Informative assessment, drives instruction.

	using evidence of student learning to adapt instruction in real-time to meet immediate student needs

	assessment for learning

	Assessment for learning.

	Assessment that allows for frequent student progress monitoring

	Formative assessments are assessments that inform instruction.

	informal assessment to guide instruction - not used for grading

	Frequent ongoing assessment that informs teaching and learning.

	Frequent, periodic measurement of student progress to inform instruction.

	Assessment that informs instruction.

	Assessment with results used to guide instruction either immediately or soon after the assessment.

	assessment that takes place during instruction of a unit 

	An assessment during instruction that helps guide the direction of the instruction.

	Frequent, curriculum based demonstration of learning. 

	A process that uses data to inform classroom instruction for both teachers and students.

	Assessment that takes place during teaching to drive instruction 

	on-going look, check on what a student is learning/has learned

	daily check-ins on student learning

	Ongoing assessment to determine what students know and how to guide teacher instruction.

	Authentic assessment used to inform instruction

	Formative assessment is assessment OF learning; it tells the teacher and student where they are in terms of progress toward a specified learning goal.

	We use the FAST SCASS definition: a process used by teachers and students...

	Formative assessment is assessment designed to inform instruction. 

	Formative assessment is assessment used to aid learning. If provides feedback to students throughout the learning process.

	ongoing, non-graded assessment that informs the student and the teacher of the student's progress toward the learning goals

	Ongoing reviews of student progress, understanding, and identification of targeted areas that need further instruction .

	Assessments that are done daily and periodically to check for student understanding. The teacher uses this assessment to make immediate decisions in the classroom.

	determining progress throughout instruction to focus instruction

	Assessment taking place during instruction that gives an idea of progress and can allow for changes in instruction.

	Ongoing assessment used to drive instructional changes or decisions.

	An assessment that allows you to know a student's strengths and weaknesses. It lets the teacher know what he/she needs to do to help the student master standards.

	Assessment of what students can actually do, done at school without the help of parents. It is what the students can do and is a direct assessment of their work at a given time.

	Assessments used to monitor student learning as they move towards a summative assessment on the standards that were previously taught.

	assessment that provides information to teachers and students in order to offer opportunities for re-teaching; it is not evaluative

	Assessment used for determining students needs and areas to focus instruction.

	on-going assessment of learner's skills and how their skills are developing or progressing

	Assessment that allows you to get a picture of student's levels or abilities at present.

	Informs instruction to know who "got it" and who did not for UA for reteaching 

	It is assessment of student knowledge in which the results are used to design instruction.

	I understand formative assessment to be assessments that are FOR learning. They are done during the instructional process, not at the end. They are used to inform instruction as well.

	Assessment that is used to measure level of achievement or the progress in performing a task

	assessment that's done on a fairly regular basis that informs instructions 

	Assessments used in an ongoing process to inform instruction in the classroom and to provide a basis for collaborative dialogue.

	Assessment used to assist you in developing your instruction for your students.

	Formative Assessment is checking students understanding throughout the lesson 

	Frequent checks for understanding. Primarily used to drive and modify instruction.

	Formative assessment is a mode of assessment that teachers can use to gage individual students' performance levels. Teachers can then use that information to inform their instruction.

	It is a measure of student progress over time, typically measured two to three times a year, but can also be done more often as classroom assessments.

	Ongoing assessment used to monitor and adjust instruction to help students to achievement benchmarks and standards.

	Ongoing identification of where students are in relation to the learning targets in order to inform instruction.

	checking on a student's understanding as instruction goes along giving the teacher the opportunity to re-teach and evaluate his instruction.

	Formative assessment is an on-going assessment process that uses such things as questioning, short responses and performance tasks.

	frequent student "check-ins" to evaluate command of content to determine where/how teaching should proceed

	Informs learning and instruction during the learning process.

	Formative Assessment are assessments used to measure the success of learning and then used to plan future instruction.

	Formative assessments are designed to gauge student knowledge and understanding as you go thus enabling the teacher to alter instruction accordingly. 

	Information or data of student work that allows students to think deeper and teachers to decide on nest steps.

	the use of classroom assessment information (observation, conversations, performance) to taylor instruction

	Assessment of and for learning that is used to provide insight into student thinking and ideas around the content they are learning

	Formative assessment is ongoing assessment that guides instruction.

	Assessment that is used to check student understanding of process. It can be used to guide instruction.

	Assessment that provides evidence of how a student is doing at that point at time and provides information to instruction

	An assessment conducted during instruction.

	Formative assessment is on going progress monitoring which provides info to adjust instruction.

	Information gathered before and during activities to improve the design and effectiveness or programs and services.

	It is a way to quickly check student's understanding of material. Based on that check - then what decisions do you make on what direction you go with your material.

	Assessing while teaching to check for understanding, using questioning techniques and other strategies 

	Gauging student knowledge or concept attainment to guide instruction

	A way of obtaining feedback from students on their understanding or misunderstanding to teachers' instruction and then teachers adjusting their teaching accordingly. 

	Formative assessments are those used to assess student learning and to take quick action on that. Quick feedback daily that informs instruction or more formal paper/pencil test whose results guide instruction.

	Informal measures of student progress in specific areas of academics - required in the RTI process

	Using student performance to make decisions about further targeted instruction 

	The glue to instruction.

	The purpose of formative assessment is to find out how a student is doing while in the process of learning a topic; then, the teacher can adjust instruction accordingly. It should not appear as part of final grades (summative assessments.)

	assessing standards and learning

	Formative assessment is the process of collecting information for students and teachers to make informed decisions about learning and teaching.

	I use formative assessments to determine what students know and don't know to drive my instruction. I don't factor formative assessment into formal grades. 

	It can be an informal daily assessment that informs and guides instruction. 

	Assessment that is embedded in the teaching process that gives the teacher feedback about whether or not students "are getting it." Tests may be used in a formative fashion if they provide information that changes instruction.

	Formative assessment is a process used by teachers and students during instruction that provides feedback to adjust ongoing teaching and learning to improve students' achievement of intended outcomes (CCSSO 2006)

	Assessment in any form that informs instruction and helps to adapt it for students needs .

	assessment for learning that is on-going during instruction and informs teachers and students about learning progress and influences instruction

	Formative assessment is the collection of evidence of student learning that is collected at the classroom level in order to influence instructional decisions of teachers. It is frequently, on-going and tied to classroom learning objectives tied to standards. At the program level, formative assessment is evidence of student achievement that is used to improve programs. 

	A classroom assessment that is tied to district standards and benchmarks that guides instruction and provides feedback to students. 

	Assessment used throughout the year to help guide instruction

	Formative assessment is a systematic plan in which both teachers and students participate and provide feedback to each other that informs instructional decisions. 

	an opportunity to informally check in with students to see if they are meeting learning targets--also to inform teaching

	Formative assessment is analyzing what a student knows prior to grading and the summative assessment. It is ongoing while teaching. It is used to drive instruction.

	Formative assessment should involve teachers' input and student including self-evaluation and promotes student attainment.

	assessing standards and learning


	Question 3:
Does the feedback provided to Anna meet the criteria for effective descriptive feedback?
	Summary of Results:

[13]
yes
[76]
no



	Question 4:
Do you have any other questions/comments on the information covered?


	Response 

	What's the website?

	no.

	Great!

	I would love to get more support on teaching teachers how to create and use formative assessments.

	How is formative assessment related to Universal Screening? 

	Are there any examples of ineffective formative strategies?

	Documentation and record keeping--how does this come in. What are the challenges?

	The idea of sharing FA with students and helping them direct their future learning is critical. Thanks.

	When will the student involvement in formative assessment be scheduled?

	Nicely done. Thanks for your time. 

	I assume you will notify those of us that were on this webinar when you do the "part 2"

	no, thanks!


	Question 5:
What feedback would you provide to Anna about her paragraph?

	Response 

	Feedback related to the initial criteria.

	Explain why the opening sentence needs to be improved.

	This was editing not feedback, you would need to explain how what she did or did not do met the criteria, instead of editing without feedback

	The teacher just edited her work and did not give feedback.

	How to write a stronger introduction to your opinion

	A rubric with explicit language that was being taught that I expected to see in her paragraph. The feedback would have been scored on the rubric.

	It would be directly related to the criteria I established - topic sentence, details, and concluding sentence. 

	go back to the main question, why one kind makes a better pet. Then the 3 examples can fit into that structure

	You have provided the three details. I would like to see stronger conclusion to your paragraph.

	I would provide Anna with feedback that would allow her to master writing conventions, how to write a thesis statement and provide specific details 

	Look back through your paragraph and underline those supporting details that have to do with whether dogs or cats are better pets.

	It would be a good piece of criteria to include a "comparison v. contrast" statement.

	Give her strategies to improve writing and not just circle mistakes.

	I would provide Anna with feedback that focuses on the 3 criteria for success: topic sentence, 3 de-

tails, concluding sentence. Did Anna include all of those?

	I would review the requirements with Anna again and go over specifically what she could do to ensure the requirements are met. I would also provide Anna with a rubric.

	You described great things about dogs, but how are they better pets than cats?

	Anna needs to be more involved in the proofreading process by teaching her strategies to analyze her work.

	Revisit the prompt or criteria. Does the paragraph meet these criteria? If not, why not? Provide how the paragraph may be changed.

	The paragraph fails to address the question---not which do you like, but which make better pets.

	Use comparative words like better than, or more than.

	Anna, remember to use our story web or hamburger model when answering questions. 

	Based on the criteria, I would tie it to those criteria about whether or not she had met the criteria. She had those. The feedback is focused on the mechanics of writing. Is that important? 

	Explanation about why the first few words of the topic sentence were crossed off.....out of time

	Anna, What information or details could you add to convince us that dogs would make better pets that cats?

	I use writing rubrics to provide guidance and feedback. She needs to know what she did well, and what she needs to improve.

	Assist Anna in comparing her response to the standards set for a good paragraph. Ask her if her concluding sentence strongly states her rationale.

	I would use a student rubric, where she and the teacher could evaluate the presence of a topic sentence, 3 supporting details and a concluding sentence. 

	I would try modeling

	He had a topic sentence and a conclusion. However, he didn't provide rationale for why dogs are better than cats.

	There were no comments-one way or the other on how the task was completed.

	What are other supportive details you could provide?

	I might begin by asking questions like, "In what ways could you...?" or "How could you...?" or "What might make the first sentence...?"

	It would be helpful to add more specific details and explanations about why you preferred the animal/ need more teacher monitoring and examples of writing strategies

	I would give Anna positive feedback about what she did and include notes on how she could improve her work. Noting positives makes students more receptive to details on need for change. I would make sure to give Anna specific areas she could improve on or add to

	Would question Anna on the Topic sentence as to how she could make it better herself. Other questions to get Anna Fixing things herself.

	I see a topic sentence, more than three supporting details, and a concluding sentence. Good work!

	

	Anna, you clearly have a strong preference. You may want to include stronger words to display your preference more clearly. (This is tough without seeing the response)

	For a 4th grade writing assignment, she needed comparing and contrasting statements as to why cats or dogs are better

	How can you make your topic sentence better? Are there words where the spelling needs attention? Where would a comma make sense in the last sentence

	It is difficult to provide feedback on ALL of the criteria. I would pick one or two of the learning targets that I have been working with Anna on and provide feedback on those only. 

	Why is the dog in your story a better pet than a cat? How do you compare the two animals as pets?

	I would indicate 1-2 of the things she included that were required and done well. Then I would pose a question to her regarding one of the required areas that weren't strengths. 

	Do you think dogs or cats make better pets? Can some of what you have written here tell why dogs or cats make better pets ...

	You provided clear details explaining why you liked dogs better. You sentences were clear. Your final sentence restated the topic.

	You provided many details but your topic and concluding sentence is not in alignment with the prompt.

	Your topic sentence and concluding sentence are related. What do you think about telling more details about cats to help convince your reader dogs are better pets?

	Your paragraph met the effective paragraph criteria because you provided a clear topic sentence, more than three supporting details, and a concluding sentence all to convince the reader of why you like dogs better than cats. How could you persuade me not only that you like dogs better but that they make better pets?

	In order to make the opening sentence stronger what could you do?

	the first reason you provide does not seem to be something that would make a person "like" dogs.

	Anna, you clearly express your preference for dogs and give a number of reasons why. You use a summary paragraph. How could you make the first sentence . . . 

	I would recommend that Anna use more sentence variety in her writing. Her writing would be more interesting if she did. I would tell her that she does not need to bang her readers over the head with her statement, "This is why I like dogs better than cats." There are more interesting ways to express her topic sentence. The other mistakes are more mechanical.

	You have included a topic sentence that is supported by your concluding sentence. I can see you like dogs. What could you add to compare why you don't like cats as much?

	Anna, you followed the directions for the task. Good job. Please go back and find and correct 3 words that you have spelled incorrectly.

	You have explained why you like dogs better than cats. Can you rethink this and add why they make better pets. 

	good topic sentence, included at least 3 details but would like to know more specifically your reasons.


	Demographic Question:
Who is on the webinar?
	Summary of Results:

[13]
school site educator
[17]
school or district administrator
[16]
professional development provider
[14]
State Department of Education administrator
[9]
technical assistance provider
[15]
other (please type into the chat area)


	Response 

	school or district administrator

	school or district administrator

	school or district administrator

	State Department of Education administrator

	State Department of Education administrator

	State Department of Education administrator

	technical assistance provider

	other (please type into the chat area)

	school or district administrator

	school or district administrator

	school site educator

	school or district administrator

	school or district administrator

	State Department of Education administrator

	State Department of Education administrator

	other (please type into the chat area)

	professional development provider

	professional development provider

	school or district administrator

	State Department of Education administrator

	technical assistance provider

	professional development provider

	professional development provider

	State Department of Education administrator

	State Department of Education administrator

	other (please type into the chat area)

	professional development provider

	school or district administrator

	school site educator

	school site educator

	school or district administrator

	school or district administrator

	State Department of Education administrator

	other (please type into the chat area)

	school or district administrator

	State Department of Education administrator

	technical assistance provider

	professional development provider

	professional development provider

	school site educator

	State Department of Education administrator

	technical assistance provider

	school site educator

	technical assistance provider

	other (please type into the chat area)

	other (please type into the chat area)

	professional development provider

	school site educator

	other (please type into the chat area)

	other (please type into the chat area)

	school or district administrator

	school site educator

	State Department of Education administrator

	technical assistance provider

	other (please type into the chat area)

	State Department of Education administrator

	technical assistance provider

	professional development provider

	other (please type into the chat area)

	other (please type into the chat area)

	school site educator

	other (please type into the chat area)

	other (please type into the chat area)

	school site educator

	other (please type into the chat area)

	professional development provider

	school site educator

	school site educator

	State Department of Education administrator

	other (please type into the chat area)

	professional development provider

	professional development provider

	school or district administrator

	technical assistance provider

	professional development provider

	school or district administrator

	school site educator

	professional development provider

	professional development provider

	technical assistance provider

	professional development provider

	school site educator

	school or district administrator

	school or district administrator
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